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Abstract 

Since Hong Kong's integrated education policy and implementation results have been receiving attention from 

the outside world, it has been pointed out that there are still gaps in the system that many SEN students and 

their parents feel very helpless. With the reminders of different parties and the government has continued to 

allocate resources to optimize the relevant policies, has the current integrated education policy still failed to 

meet the need of SEN students and the expectation of their parents? This study aims to investigate whether 

the current “The 3-tier Intervention Model” in primary schools has met the SEN students’ and their parents' 

needs after increasing resources. Also, to determine children and parents’ needs for SEN support and further 

analyze and apply the suggestions for the improvement. 

To test the hypothesis that the current policy of integrated education in primary schools is insufficiently 

effective in supporting SEN students. Respondents were found by a social worker from that part of the 

population that is close to hand and existing respondents recruit future respondents among their acquaintances, 

and they were asked to complete a questionnaire through the Internet. Responses were analyzed using 

correlation. The results showed a small effect in the opposite direction than hypothesized: The needs of SEN 

children and their parents are not being met by the school's support services because of the lack of transparency 

and targeting of the support provided by the school. 

These results suggest that Education Bureau provides schools with clear work content on the support policy 

for integrated education and maintains good communication between schools and parents, which can help 

improve the support effectiveness of integrated education and reduce the occurrence of problems. On this basis, 

the concept of the unique needs of each SEN child and providing individual support plans for each SEN child 

should be considered when implementing integrated educational support.  
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Abbreviation Meaning 

SEN Special Educational Needs 

ASD Autistic Spectrum Disorder 

ADHD Attention Deficit and / Hyperactivity Disorder 

SpLD Special Learning Difficulties 

SENCO Special Education Coordinator 

IEP Individual Educational Program 
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CHAPTER ONE: Introduction 

1.1 Rationale of the study 

In order to help SEN students overcome their limitations and difficulties, attain the learning level in accordance 

with their abilities, and realize their potential at different stages of development, the Education Bureau (EDB) 

has been encouraging ordinary schools to implement the Whole School Approach to integrated education and 

motivate schools to adopt the 3-Tier Intervention Model to cater for students with SEN (the Education Bureau, 

2020). However, some studies indicate that the 3-Tier Intervention Model fails to provide adequate support 

for children with SEN, causing great difficulties and challenges for children and their parents. This study of 

parents' perceptions of school support to SEN children helps identify gaps in current integrated education 

policy and suggest improvements. 

 

The general aim is to explore the effectiveness of providing support services to SEN primary students in 

learning, social and emotional and behavioural needs and their caregivers under “The 3-tier Intervention 

Model”. And then to have a broader discussion on the suggestions. 

 

1.2  Background information 

At present, the government adopts the "dual-track system" to implement special education. For students with 

more severe or multiple disabilities, the Education Bureau (EDB) will refer them to special schools based on 

the assessment and suggestions of professionals and with the consent of their parents to receive enhanced 

support services. Other students with Special Education Needs (SEN) will be admitted to ordinary schools, 

which is called integrated education (Education Bureau, 2020).  
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Since 1997, the EDB has implemented the "whole school participation" model of integrated education, 

allowing schools to uphold the five basic principles of "Early Identification", "Early Intervention", "Whole 

School Approach", and "Home-school Cooperation" and "Cross-sector Collaboration". To provide SEN 

students with an "integrated education" policy that is compatible with the learning environment. In 2008, the 

EDB compiled the "Operation Guide on the Whole School Approach to Integrated Education". The purpose 

is to provide ordinary schools in Hong Kong with guiding principles and practical methods. It is hoped that all 

different stakeholders in the school, including teachers, staff, social workers, counsellors, students, parents, 

etc. can participate in the implementation of integrated education, recognize, accept and respect individual 

differences, to promote personal growth and build an inclusive campus and society (Education Bureau, 2020). 

 

“The 3-tier Intervention Model” 

The EDB uses the "three-tier intervention model" to classify students’ learning difficulties into three levels 

from mild to severe. The overall content of the Three-tier Intervention Model is as follows (Education Bureau, 

2020): 
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School teachers use the "Response to Intervention" method in the three-tier intervention model to provide 

appropriate support according to students' circumstances and special education needs and make adjustments 

by regularly reviewing students' responses and progress. The school has established a "Student Support Team", 

which is responsible for determining the level of support they need based on the needs of students, and 

arranging to provide adjustments in teaching, curriculum and assessment, to help them overcome limitations 

and difficulties and enable students to achieve their abilities and learning. The EDB calculates the subsidy 

amount based on the number of SEN students at each level every year and provides a learning support subsidy 

to schools (Education Bureau, 2020). 

 

1.3  Problem formulation 

Since Hong Kong's integrated education policy and implementation results have been receiving attention from 

the outside world, it has been pointed out that there are still gaps in the system that many SEN students and 

their parents feel very helpless (see the literature review below for details). With the reminders of different 

parties and the government has continued to allocate resources to optimize the relevant policies, has the current 

integrated education policy still failed to meet the need of SEN students and the expectation of their parents? 

 

1.4  Research objectives and research questions 

Objectives of the Study: 

1.  To understand if the current “The 3-tier Intervention Model” in primary schools has met the SEN students’ 

and their parent needs or not after increasing resources; 

2. Based on the results of data collection, systematically analyze children and parents’ needs for SEN support; 
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3. To further analyze and apply the suggestions for the improvement of the current Hong Kong’s integrated 

education system for SEN primary students and its future development.  

Research Questions: 

- Under the “The 3-tier Intervention Model”, what do parents with SEN children think about the services 

provided by the school? 

- Under the “The 3-tier Intervention Model”, do the SEN services provided by the school can meet the 

learning/ social/ emotional/ personal needs of SEN students? 

- Under the “The 3-tier Intervention Model”, do the SEN services provided by the school can fulfil the 

parental expectations of SEN students? 
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CHAPTER TWO: Literature Review 

2.1  Review of previous studies and literature 

According to the definition of the EDB, SEN students are divided into 9 categories, including special learning 

difficulties (dyslexia), attention-deficit/hyperactivity disorder (ADHD), autism spectrum disorder (ASD), 

speech disorder, mental retardation, hearing Handicap, physical disability, visual impairment and mental 

illness (2018/19 will also include students with emotional problems) (Education Bureau, 2020).  

According to statistics, the number of SEN students studying in mainstream public-sector schools has 

continued to increase. The number of students in the 2017-2018 school year reached 45,360, a significant 

increase of 34.1% from the 33,830 students in the 2013-2014 school year. In the 2017-2018 school year, 

students with special educational needs accounted for 7.8% of the total number of students in public 

mainstream schools (Information Research Group of the Legislative Council Secretariat, 2019). This shows 

that SEN students are becoming more common in mainstream primary schools, and their needs cannot be 

ignored. 

 

The needs of SEN students 

SEN students face many challenges in elementary school, especially when they enter primary school in 

kindergartens, it is even more difficult for students to face an unfamiliar school environment and adapt to new 

learning methods. They have to adapt to the pace of mainstream primary schools which may cause anxiety 

problems. Besides, parents also face a lot of pressure about the problem of child’s adaption (Wong, So, Chan, 

2018). Therefore, SEN students need appropriate assistance to cope with various challenges, including their 

learning, social, behavioural and emotional aspects. 
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A survey conducted by the Hong Kong Association of Community Organizations in 2015 showed that the 

main difficulties in caring for children with SEN are "supervising children to do their homework" (52.5%) and 

"disciplining children for misbehaviour" (50.8%). "Supervising children to do their homework" has also 

become the main source of stress for caregivers, with 56.5%, followed by "handling children's negative 

emotions (46.8%), and "disciplining children's inappropriate behaviours" (45.2%). This reflects that SEN 

students’ learning support, emotional support and behavioural control, and parents' support in disciplining 

their children in mainstream primary schools are very much needed for them and their families (Wong, 2019). 

In addition, some SEN students do not know how to get along with others, and will easily conflict with others 

when getting along; in the new environment, it is difficult for SEN students to establish and maintain long-

lasting friendships with others due to their introverted personality or limited communication skills (Equal 

Opportunities Commission, 2012). It will cause various social crises in general. Therefore, SEN students need 

appropriate teaching and training opportunities, coupled with the tolerance and acceptance of their peers, to 

improve their social skills. 

 

Furthermore, SEN students may be prone to impulsive behaviour due to the influence of their biological issues, 

and it is difficult to suppress their behaviours and emotions. Therefore, it will also affect the order of the 

classroom and confuse the teacher. And these negative behaviours will cause SEN students to be labelled as 

naughty students, who have to bear negative images and often be punished, which will reduce their self-image 

and cause low self-confidence (Equal Opportunities Commission, 2012). For these reasons, with appropriate 

teaching and training, SEN students can learn how to perform appropriately according to the environment. 

Status of support for SEN students in primary schools 
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Facing the increasing demand for SEN student support, the government's resources for implementing 

integrated education in public-sector ordinary schools have also increased, from about 1.222 billion dollars in 

the 2014/15 school year to about 2.012 billion dollars in the 2018/19 school year, an increase of about 65% 

(Information Research Group of the Legislative Council Secretariat, 2019). 

 

In addition, the EDB will add a graduate teacher post to each public primary school in phases starting from 

the 2017/18 school year within three years, so that the school can assign a dedicated teacher to serve as the 

coordinator of special education needs. Starting from the 2019/20 school year, the EDB will double the number 

of individual allowances in the third tier and will provide additional regular teaching posts for schools that 

admit more students with special educational needs. The school has a more stable teacher team and additional 

resources that can be deployed flexibly to support students with special educational needs (Education Bureau, 

2020). 

 

However, with the increase in SEN support resources, it still also heard many parents reflect that the school 

provides insufficient support for SEN students and questioned the effectiveness of integrated education, 

causing their children to encounter many problems in the school and causing parents to feel pressure. Parents 

criticize the limitations of the "school-based support" model. The main problems include the lack of targeted 

support, the uneven support provided by schools, and the lack of transparency, which has led to insufficient 

support for the majority of SEN children in primary school. 

 

Support lacks specificity, and the situation of support provided by schools varies 
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The post of Special Education Needs Coordinator (SENCO) needs to be expanded to one in each school. 

However, the Audit Office analyzed the distribution of SEN students in each school in the 2016/17 school 

year and the report found that the workload of the SENCO varies greatly from school to school. SENCO in 5 

schools needs one person to take care of 150 SEN students; while SENCO in 206 schools only needs to take 

care of 1 to 24 SEN students (Hong Kong Audit Office, 2018). It can reflect the uneven manpower ratio, which 

will also affect the effectiveness of schools in implementing SEN support services. 

 

Besides, the situation in teacher training is not as ideal. Although the EDB has stipulated that SENCO must 

complete basic, advanced and special courses (three-level courses) related to catering for students with special 

education needs. However, as of January 2018, of the 244 SENCOs, 56 (23%) are still studying the three-tier 

courses required to support students with special education needs. some schools also have failed to meet the 

training goals for implementing integrated education (Hong Kong Audit Office, 2018).  

 

The EDB’s annual learning support subsidy is calculated by the "three-tier support model". In the 2016/17 

school year, a total of 696 public-sector ordinary primary and secondary schools received learning support 

grants from the EDB, totalling 559 million dollars (Hong Kong Audit Office, 2018). However, the EDB only 

issues guidelines to schools on the three-tier support and does not establish clear criteria for schools to 

determine which level of SEN students belong. Therefore, the level of support required by SEN students is 

determined by the school. In addition, the EDBs guidelines have not touched on the corresponding support 

services that schools need to provide for students of different SEN categories, and the services provided by 

schools do not need to specifically target SEN children of a certain category. Some schools only provide 
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homework tutorial classes and other general services. Some schools will choose outsourcing services, but the 

EDB lacks guidelines and supervision on those outsourcing services (Ng, 2018). 

 

In the 2016/17 school year, of the 692 schools receiving the Learning Support Grant, 366 (52.9%) had a surplus, 

of which 122 (33%) had a surplus of more than 10%. The Audit Commission believes that the EDB needs to 

take measures to encourage schools to make full use of the Learning Support Grant (Hong Kong Audit Office 

2018). This can be reflected in the current system that the SEN support provided by schools is not guaranteed, 

and there is no guideline to specify the corresponding services. The subsidized service model that only uses 

cash subsidies and additional teaching staff cannot solve the individual difference problems of different 

numbers, types, and levels of SEN students in different schools. The service becomes to be not in place and 

not targeted. As a result, the school has failed to provide the most appropriate services for SEN students, and 

school support does not match the expectations of parents, which may eventually hinder the learning and 

growth of SEN students (Wong, Chan, 2018). 

 

Lack of transparency in support and insufficient support for SEN children at primary school 

If students in public primary schools suspect that they have learning difficulties, such as literacy or intellectual 

problems, the school may refer them to school-based educational psychologists for evaluation. If a school 

suspects that a student has a speech impaired problem, it can be assessed by the school-based speech therapy 

service. Moreover, if a student is suspected of autism, attention-deficit/hyperactivity disorder or mental illness, 

etc., a school can refer him/her to a psychiatrist, government medical system (including the Department of 

Health/HA Child Physical Intelligence Test Center, Student Health Service) to provide evaluate. Beginning in 
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the 2017/18 school year, in order to strengthen the connection between children and primary schools, the EDB, 

the Social Welfare Department (SWD), the Department of Health, and the Hospital Authority (HA) have 

established a collaborative mechanism for children’s physical intelligence testing services to allow primary 

schools to know early about students have special needs. With the consent of the parents, send the assessment 

data of the children and the progress report prepared by the pre-school rehabilitation service unit funded by 

the SWD for the children enrolled in Primary One to the EDB, so that the EDB can contact the school before 

the start of the new school year. The student support team of the school carefully reads the assessment 

information and/or progress report of the primary one students, and after discussing the daily performance of 

the students with their parents, they will add their information to the student support record book and formulate 

and arrange appropriate support service according to the actual needs of the students. After obtaining parental 

consent, record the support measures in the "Summary of Early Childhood Linkage Support" (「幼小銜接支

援概要」). The EDB will make an understanding and provide professional advice. Schools must also provide 

parents with a copy of the summary so that they can understand the school's support arrangements and can 

make appropriate cooperation to promote the effectiveness of support and home-school communication (Li, 

2019). 

 

However, the Audit Commission’s review of the Education Bureau’s records found that in the 2016/2017 

school year, of 6131 students diagnosed with special educational needs or students with poor academic 

performance, 31.8% were diagnosed only between primary three to six (Hong Kong Audit Office, 2018). Early 

identification is an essential part of integrated education. If students can be found to have learning difficulties, 

it can allow parents and teachers to provide them with appropriate support as soon as possible and reduce other 
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problems. Therefore, the EDB should strengthen measures to identify students with special educational needs 

as soon as possible. 

 

However, in the qualitative research conducted by the Hong Kong Association of Community Organizations 

(Wong, Chen, 2018), it was found that home-school communication is still insufficient and school support is 

lacking in transparency. All parents interviewed stated that they did not know which level their children belong 

to in the "three-tier intervention model", nor did they know the corresponding services provided by the school 

for their children, and did not receive reports from the school about their children receiving SEN support at 

school. It is believed that the school's support information is not transparent, which affects and reduces parents' 

confidence in school-based SEN support. Some parents even stated that even when the parents took the 

initiative to inquire about the situation of their children at school, they did not know clearly the situation of 

SEN children participating in activities at school. Parents are also not clear about the division of labour 

between the coordinator and social worker. 

 

On the contrary, parents said that there is a big difference between preschool SEN support services and school-

age SEN support services. The transition from comprehensive and close support to low transparency and 

sparse support services can easily make parents feel at a loss and feel lost and powerless. It is worth noting 

that the survey found that the proportion of depression among SEN parents is also higher, and some parents 

always need to go to a psychiatrist for follow-up consultation (Wong, Chen, 2018). It is conceivable that if 

parents feel a lack of support and face too much uncertainty when assisting SEN children in their study and 

life, they will face enormous mental stress and leading to physical and mental fatigue. 
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In addition, in the study, all parents interviewed reported that school-based support failed to effectively deal 

with the emotional, behavioural, and social issues of SEN children. Some children were unable to concentrate 

in school, or would nuisance and conflict with others; some children will be inferior, have no self-confidence, 

and lack friends. Parents said that the group training provided by the school is not continuous. For example, 

there are only 6-8 lessons in a semester, and the training after promotion will be afraid of termination. The 

speech therapy training time is short and the training interval is too long, which also seriously affects the 

effectiveness of the service (Wong, Chen, 2018). In addition, according to a report issued by the National 

Audit Office in April 2018, about 91% of school educational psychologists only visit the school for 18-22 

days per year, which is less than the number of visits to each school per school year No less than 30 days (香

港審計署, 2018). All the interviewees had a vague impression of educational psychologists, and they also 

stated that their children had never met an educational psychologist (黃文杰, 陳榕珍, 2018). This reflects that 

the current number of educational psychologists visiting schools is seriously insufficient, and they are unable 

to assist SEN students in need and provide effective support to teachers. 

 

This shows that in the absence of clear guidance and supervision from the Education Bureau, there are many 

uncertainties in the number and quality of schools supporting SEN students. The opaque support information 

will cause SEN students to lack appropriate support and cause them to face many difficulties and derivative 

problems in integrating mainstream education. However, the "school-based support" model has limitations, 

including the lack of targeted support and the uneven use of resources among schools, which makes the support 

services inadequate and lacks transparency, leading to the lack of support for most SEN children at school age, 
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which leads to learning and emotions. Social and behavioural problems and increase the pressure on their 

caregivers. 

 

CHAPTER THREE: Methodology 

3.1  Research design 

It is a quantitative study trying to list and analyze the policy options, by means of quantifying the collection 

and analysis of data. The questionnaire is shown in the Appendix. 

 

3.2  Target informants and sampling 

This questionnaire targeted the parents of children with ASD/ ADHD/ Specific learning difficulties (SpLD). 

And children with other SEN, such as hearing handicaps, physical disabilities, or mental illness, were excluded 

from this research. Parents of children who are currently attending a primary school (Government and 

subsidized schools) and have indicated to the school that they have SEN, or who have received SEN services 

at the school were the respondents of our questionnaire.  

It is convivence and snowball sampling. It aimed to collect 100 sample sizes. Finally, 100 parents were 

successfully found to complete the questionnaire. 

 

 

 

3.3  Data collection 
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The pilot test was conducted with two respondents to ensure the questions are relevant, appropriate and 

friendly before delivering the questionnaires. The questionnaire was published online and sent to the potential 

participants who could be located or recruited as the primary consideration. In order to ensure the completion 

of the questionnaires filled by the respondents, the worker will try her best to follow up on the situation of 

each parent filling in the questionnaires. If there is any unclear point in the content of the questionnaire, she 

will immediately ask the respondents about the content and make corrections. 

 

3.4  Data analysis 

The data was analyzed basically by SPSS.  

 

3.5  Confidentiality and ethical issues 

The researcher asked the graduated students from the EETC to complete the questionnaire. The researcher 

ensured confidentiality that would not disclose their name or identity on the result. Ethics approval was sought 

from GCC. All data was destroyed after the completion of the research project. 
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CHAPTER FOUR: Results/Findings of SEN’s Parent Survey and Analysis 

4.1 Introduction 

This is a questionnaire survey on "Whether the school's support for children with special educational needs 

(SEN) and their parents is adequate under the three-tier support model" in February-March 2021. 

4.2  Background information of respondents  

4.2.1 Gender   

Among the 100 respondents, parents with male SEN children formed a higher proportion representing 73% of 

the whole sample while 27% were the parents with female SEN children counterparts. (Table 4.2.1) 

Table 4.2.1: Gender 

 Frequency Percent Cumulative Percent 
 Male 73 73.0 73.0 

Female 27 27.0 100.0 
Total 100 100.0  

4.2.2 Age  

In terms of age, the highest proportion of respondents’ children fell into the age category of studying primary 

1-2, which accounted for 43% of the whole sample. This was followed by studying primary 3-4, which 

accounted for 41%. The age group studying primary 5-6 is the smallest proportion. It accounts for 16% only. 

(Table 4.2.2) 
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Table 4.2.2: Age 

 Frequency Percent Cumulative Percent 
Valid Primary 1-2 43 43.0 43.0 

Primary 3-4 41 41.0 84.0 
Primary 5-6 16 16.0 100.0 
Total 100 100.0  

4.2.3 Type of SEN involved 

Among the 100 SEN children, the highest proportions involved in SpLD, and more than one special needs 

category, which accounted for 31% and 29% respectively. These were followed by AD/HD and ASD which 

represented 21% and 19% of the SEN children sample respectively. (Table 4.2.3) 

Table 4.2.3: Type of SEN 
 Frequency Percent Cumulative Percent 
Valid ASD 19 19.0 19.0 

AD/HD 21 21.0 40.0 
SpLD 31 31.0 71.0 
More than one 
learning 
difficulties 

29 29.0 100.0 

Total 100 100.0  

 

4.2.4 The way for the school to know about children's SEN 

Complete the consent form through the Children's Assessment Centre (CAC) under the Department of Health 

and the Hospital Authority for the child's assessment information to be sent to the school was the most popular 

method used by the respondents (63%), followed by parents take the initiative to inform the school (48%), 

through the pre-school rehabilitation service unit (I/E/O/S position) filling in the consent form to allow the 

progress of the child report to school (45%) and the school proactively seeks information from parents (31%). 

(Figure 4.2.4) can you delete the question inside the table? 
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Figure 4.2.4: The way for the school to know about children's SEN 

 

4.3 The situation of parents knowing about the SEN supports by the school 

4.3.1 The situation of the school contact parents before the child admission / admission 

Before the SEN children admission / admission to school, social workers are more commonly those who have 

proactively contacted parents about the child’s situation, which accounted for 64%. (Figure 4.3.1a).  

Figure 4.3.1a: The situation if school personnel contact parents before the child admission / admission 

 

 
  

21% of the respondents did not receive the information from the school teacher/social worker/special 

education coordinator (SENCO) who care them about the situation of the child before/in the early stage of 

school. There was no significant difference between those contacted by the school or not based on children’s 

SEN type. (Table 4.3.1b) 
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Table 4.3.1b: Analysis of the background of respondents who were not contacted by the school 
before the child's admission/admission 
 None of the teachers/social 

workers/SENCO ever took the 
initiative to contact the parents 

The type of SEN: ASD 2 

AD/ HD 5 
SpLD 6 
More than one learning difficulties 8 

Total 21 
 

4.3.2 The situation of SEN children’s parents knowing about SENCO 

Among the 100 respondents, above half (51%) of the respondents don't know who the school SENCO is. Most 

of the respondents (72%) don’t know the job duties of the school SENCO. (Figure 4.3.2) 

Figure 4.3.2: The situation of SEN children’s parents knowing about SENCO 

 

4.3.3 Respondents' understanding of the SEN support services implemented by the school in the 

"three-tier support model" 

The majority of respondents in the whole sample claimed that they are very unclear or unclear about the SEN 

support services implemented by the school in the "three-tier support model", which accounted for 29% and 
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53% respectively. (Table 4.3.3a) However, there were no significant differences between the respondents’ 

understanding of the SEN support service and the age of the children. 

Table 4.3.3a: Respondents' understanding of the "three-tier support model" 

 Frequency Percent Cumulative Percent 
Valid Very clear 1 1.0 1.0 

Clear 17 17.0 18.0 
Unclear 53 53.0 71.0 
very 
unclear 

29 29.0 100.0 

Total 100 100.0  

 

Most of the respondents (88%) don’t know about their child belongs to which support level in the school's 

"three-tier support model". (Table 4.3.3b) However, there were no significant differences between the 

respondents’ understanding of their child belongs to which support level in the "three-tier support model" and 

the age of the children. 

 

Table 4.3.3b: Parents’ knowledge about their child belongs to which support level in the 
school's "three-tier support model"  

 Frequency Percent Valid Percent Cumulative Percent 
Valid Know 12 12.0 12.0 12.0 

Don’t 
know 

88 88.0 88.0 100.0 

Total 100 100.0 100.0  
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4.4  The situation of SEN children under school support 

4.4.1 Type of class in school 

Most SEN children study in normal class which is classified on children’s age or children’s ability, which 

accounted for 51% and 36% respectively. Few of them are studied in resources class that is divided into 

different groups according to the child's ability or SEN category when teaching the main subjects. (Table 4.4.1) 

Table 4.4.1: Type of class in school 
 Frequency Percent Cumulative Percent 
Valid Isolation Resource Class 0 0 0 

General class (classified 
according to the age of the child) 

51 51.0 51.0 

General class (classified 
according to the age of the child) 

36 36.0 87.0 

General class (classified 
according to the type of the SEN) 

0 0 0 

When teaching main subjects (for 
example: Chinese, English, 
mathematics), in segregated 
resource classes; when teaching 
non-major subjects, in general 
classes (classified according to 
children's age, ability, or SEN 
category) 

6 6.0 93.0 

Not clear 6 6.0 99.0 
Other 1 1.0 100.0 

 Total 100 100.0  

 

4.4.2 Analysis of the difficulties and needs of SEN children in school 

Respondents said that their children's current difficulties in school are the difficulty of doing homework (63%) 

and failing to keep up with the progress of learning (50%), accounting for half or more of the respondents. 
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Followed by failure to master the school process (such as copying manuals, picking up schoolbags, etc.) (44%), 

emotional problems (36%), difficulty in making friends (35%), behavioral problems, disturbing class order 

and (24%) having conflict with classmates (23%). (Figure 4.4.2a) 

Figure 4.4.2a: Difficulties encountered by children in school 

 

 

Considering the type of SEN among 100 respondents’ children sample, children who had more than one special 

need category and ASD significantly had a higher degree of difficulty in making friends than the other groups 

of ADHD or SpLD (p=0.026, p<0.05). (Table 4.4.2b) 

Table 4.4.2b: Analysis of the background of respondents’ children who have difficulty in making 
friends 

 
Difficult to make friends 

Total Yes No 
The type of SEN: ASD 10 9 19 

AD/ HD 4 17 21 
SpLD 7 24 31 
More than one 
learning difficulties 

14 15 29 

Total 35 65 100 
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Chi-Square Tests 

 Value df 

Asymptotic 
Significance (2-

sided) 
Pearson Chi-Square 9.294a 3 .026 
Likelihood Ratio 9.466 3 .024 
Linear-by-Linear Association .009 1 .923 

N of Valid Cases 100   
a. 0 cells (0.0%) have expected count less than 5. The minimum expected count is 6.65. 

Half or more of the respondents said that their children's current needs in school are Adjusting the learning 

environment (sitting in the front seat, having an environmental reminder card, etc.) (58%), having a 

concentration training group (54%), and having homework guidance (52%). Followed by having tutoring in 

the specialist subject (49%), providing homework adjustment (40%), arranging peer support (40%), providing 

exam adjustment (39%), etc. (Figure 4.4.2c) 

Figure 4.4.2c: Needs encountered by children in school 
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Considering the type of SEN among 100 respondents’ children sample, children who had SpLD and more than 

one special need category significantly had a higher degree of need in having homework guidance than the 

other groups of ASD or ADHD (p=0.012, p<0.05). (Table 4.4.2d) 

Table 4.4.2d: Analysis of the background of respondents’ children who have needs in homework 
guidance 

 

Needs in homework guidance Total 

Yes No  

The type of SEN: ASD 5 14 19 
AD/ HD 8 13 21 
SpLD 21 10 31 
More than one 
learning difficulties 

18 11 29 

Total 52 48 100 
 

 

 

Considering the type of SEN among 100 respondents’ children sample, respondents who had SpLD and more 

than one special need category significantly had a higher degree of need in having tutoring in the specialist 

subject than the other groups of ASD or ADHD (p=0.008, p<0.05). (Table 4.4.2e) 

 

 

Chi-Square Tests 

 Value df 
Asymptotic 

Significance (2-sided) 
Pearson Chi-Square 10.904a 3 .012 
Likelihood Ratio 11.177 3 .011 
Linear-by-Linear Association 8.250 1 .004 

N of Valid Cases 100   
a. 0 cells (0.0%) have expected count less than 5. The minimum expected count is 9.12. 
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Table 4.4.2e: Analysis of the background of respondents’ children who have needs in tutoring in the 
specialist subject 

 

Needs in tutoring in the specialist 
subject 

Total Yes No 
The type of SEN: ASD 3 16 19 

AD/ HD 10 11 21 
SpLD 20 11 31 
More than one 
learning difficulties 

16 13 29 

Total 49 51 100 
 

 

 

 

 

 

Considering the type of SEN among 100 respondents’ children sample, children who had more than one special 

need category significantly had a higher degree of need in arranging peer support than the other groups of 

ASD, ADHD or SpLD (p=0.048, p<0.05). (Table 4.4.2f) 

Table 4.4.2f: Analysis of the background of respondents’ children who have needs in arranging 
peer support 

 
Needs in arranging peer support Total 

Yes No  

The type of SEN: ASD 10 9 19 
AD/ HD 5 16 21 
SpLD 9 22 31 
More than one 
learning difficulties 

16 13 29 

Total 40 60 100 
 
 

Chi-Square Tests 

 Value df 
Asymptotic 

Significance (2-sided) 
Pearson Chi-Square 11.830a 3 .008 
Likelihood Ratio 12.735 3 .005 
Linear-by-Linear Association 7.317 1 .007 
N of Valid Cases 100   
a. 0 cells (0.0%) have expected count less than 5. The minimum expected count is 9.31. 
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Chi-Square Tests 

 Value df 
Asymptotic 

Significance (2-sided) 
Pearson Chi-Square 7.892a 3 .048 
Likelihood Ratio 8.020 3 .046 
Linear-by-Linear Association .317 1 .573 

N of Valid Cases 100   
a. 0 cells (0.0%) have expected count less than 5. The minimum expected count is 7.60. 

 

Considering the type of SEN among 100 respondents’ children sample, children who had more than one special 

need category significantly had a higher degree of need in having occupational therapy services than the other 

groups of ASD, ADHD or SpLD (p=0.07, p<0.05). (Table 4.4.2g) 

Table 4.4.2g: Analysis of the background of respondents’ children who have needs in having 
occupational therapy service 

 

Needs in having occupational therapy 
service 

 
Total Yes No 

The type of SEN: ASD 3 16 19 
AD/ HD 2 19 21 
SpLD 3 28 31 
More than one 
learning difficulties 

12 17 29 

Total 20 80 100 
 

Chi-Square Tests 

 Value df 
Asymptotic 

Significance (2-sided) 
Pearson Chi-Square 12.000a 3 .007 
Likelihood Ratio 11.249 3 .010 
Linear-by-Linear Association 5.288 1 .021 

N of Valid Cases 100   
a. 2 cells (25.0%) have expected count less than 5. The minimum expected count is 3.80. 
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Considering the type of SEN among 100 respondents’ children sample, children who had more than one special 

need category significantly had a higher degree of need in meeting an educational psychologist regularly than 

the other groups of ASD, ADHD or SpLD (p<0.001). (Table 4.4.2h) 

Table 4.4.2h: Analysis of the background of respondents’ children who have needs in meeting an 
educational psychologist regularly 

 

Needs in meeting an educational 
psychologist regularly 

Total Yes No 
The type of SEN: ASD 6 13 19 

AD/ HD 2 19 21 
SpLD 8 23 31 
More than one 
learning difficulties 

19 10 29 

Total 35 65 100 
 

Chi-Square Tests 

 Value df 
Asymptotic 

Significance (2-sided) 
Pearson Chi-Square 19.112a 3 <.001 
Likelihood Ratio 19.816 3 <.001 
Linear-by-Linear Association 8.936 1 .003 

N of Valid Cases 100   
a. 0 cells (0.0%) have expected count less than 5. The minimum expected count is 6.65. 

 

Considering the type of SEN among 100 respondents’ children sample, children who had SpLD and more than 

one special need category significantly had a higher degree of need in meeting a school social worker regularly 

than the other groups of ASD or ADHD (p=0.015, p<0.05). (Table 4.4.2i) 
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Table 4.4.2i: Analysis of the background of respondents’ children who have needs in meeting a 
school social worker regularly 

 

Needs in meeting a school social worker 
regularly 

Total Yes No 
The type of SEN: ASD 9 10 19 

AD/ HD 1 20 21 
SpLD 10 21 31 
More than one 
learning difficulties 

12 17 29 

Total 32 68 100 
 

Chi-Square Tests 

 Value df 
Asymptotic 

Significance (2-sided) 
Pearson Chi-Square 10.396a 3 .015 
Likelihood Ratio 12.725 3 .005 
Linear-by-Linear Association .263 1 .608 

N of Valid Cases 100   
a. 0 cells (0.0%) have expected count less than 5. The minimum expected count is 6.08. 

4.4.3 Analysis of SEN children's current use of support services in school 

Over half of the respondents indicated that they did not/have not used the needed support services at school, 

including curriculum adjustment (Table 4.4.3a), homework adjustment (Table 4.4.3b), examination 

adjustment (Table 4.4.3c), extractive teaching method (Table 4.4.3d), occupational therapy (Table 4.4.3e), 

regular meets with educational psychologists (Table 4.4.3f), regular meets with SENCO (Table 4.4.3g), 

concentration training groups (Table 4.4.3h), recognition and reading training group (Table 4.4.3i), setting up 

Individual Educational Program (IEP) (Table 4.4.3j), teachers setting up reward schemes for children (Table 

4.4.3k), assisting in adjusting teaching materials (Table 4.4.3l) and providing guidance to parents (Table 

4.4.3m). 
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Table 4.4.3a: Children's needs for curriculum adjustment and children's current use in school 

 

Use of support services and their circumstances 

Total 

Have/have 
used and 

thought it was 
effective 

Have/have 
used but do 

not think it is 
effective No/never used 

Do you think your children 
need support for curriculum 
adjustment at present? 

Yes 6 0 17 23 
No 5 0 72 77 

Total 11 0 89 100 
 
Table 4.4.3b: Children's needs for homework adjustment and children's current use in school? 

 

Use of support services and their circumstances 

Total 

Have/have 
used and 

thought it was 
effective 

Have/have 
used but do 

not think it is 
effective No/never used 

Do you think your children 
need support for 
homework adjustment at 
present? 

Yes 13 0 26 39 
No 7 0 54 61 

Total 20 0 80 100 
 
Table 4.4.3c: Children's needs for examination adjustment and children's current use in school 

 

Use of support services and their circumstances 

Total 

Have/have 
used and 

thought it was 
effective 

Have/have 
used but do 

not think it is 
effective No/never used 

Do you think your children 
need support for 
examination adjustment at 
present? 

Yes 13 0 26 39 
No 4 0 57 61 

Total 17 0 83 100 
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Table 4.4.3d: Children's needs for extractive teaching method and children's current use in school 

 

Use of support services and their circumstances 

Total 
Missing 
answer 

Have/have 
used and 
thought it 

was effective 

Have/have 
used but do 

not think it is 
effective 

No/never 
used 

Do you think your 
children need support 
for extractive teaching 
method at present? 

Yes 1 11 2 17 31 
No 1 4 1 63 69 

Total 2 15 3 80 100 
 

Table 4.4.3e: Children's needs for occupational therapy and children's current use in school 

 

Use of support services and their circumstances 

Total 

Have/have used 
and thought it 
was effective 

Have/have used 
but do not 
think it is 
effective No/never used 

Do you think your children 
need support for 
occupational therapy at 
present? 

Yes 2 0 18 20 
No 6 1 73 80 

Total 8 1 91 100 
 
Table 4.4.3f: Children's needs for regular meets with educational psychologists and children's current 
use in school 

 

Use of support services and their circumstances Total 

Missing 

Have/have 
used and 
thought it 

was effective 

Have/have 
used but do 
not think it 
is effective 

No/never 
used 

 

Do you think your 
children need support 
for regular meeting with 
educational 
psychologist at present? 

Yes 1 7 5 22 35 
No 0 7 2 56 65 

Total 1 14 7 78 100 
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Table 4.4.3g: Children's needs for regular meets with SENCO and children's current use in school 

 

Use of support services and their circumstances 

Total 

Have/have used 
and thought it 
was effective 

Have/have used 
but do not 
think it is 
effective No/never used 

Do you think your children 
need support for regular 
meeting with SENCO at 
present? 

Yes 3 3 11 17 
No 4 1 77 82 

Total 7 4 88 99 
 

Table 4.4.3h: Children's needs for concentration training groups and children's current use in school 

 

Use of support services and their circumstances 

Total Missing 

Have/have 
used and 
thought it 

was effective 

Have/have 
used but do 

not think it is 
effective 

No/never 
used 

Do you think your 
children need support 
for concentration 
training group at 
present? 

Yes 1 17 6 30 54 
No 0 13 5 28 46 

Total 1 30 11 58 100 
 

Table 4.4.3i: Children's needs for recognition and reading training group and children's current use in 
school 

 

Use of support services and their circumstances 

Total 

Have/have 
used and 

thought it was 
effective 

Have/have 
used but do not 

think it is 
effective No/never used 

Do you think your children 
need support for recognition 
and reading group at 
present? 

Yes 8 2 23 33 
No 14 2 51 67 

Total 22 4 74 100 
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Table 4.4.3j: Children's needs for setting up IEP and children's current use in school 

 

Use of support services and their circumstances 

Total Missing 

Have/have 
used and 
thought it 

was effective 

Have/have 
used but do 

not think it is 
effective 

No/never 
used 

Do you think your 
children need support 
for setting up IEP at 
present? 

Yes 0 6 0 16 22 
No 1 13 1 63 78 

Total 1 19 1 79 100 
 

 

Table 4.4.3k: Children's needs for teachers setting up reward schemes for children and children's 
current use in school 

 

Use of support services and their circumstances 

Total 

Have/have 
used and 

thought it was 
effective 

Have/have 
used but do not 

think it is 
effective No/never used 

Do you think your children 
need support for setting up 
reward schemes for 
children at present? 

Yes 17 0 19 36 
No 20 2 42 64 

Total 37 2 61 100 
 

 

Table 4.4.3l: Children's needs for assisting in adjusting teaching materials and children's current use in 
school  

 

Use of support services and their circumstances 

Total 

Have/have 
used and 

thought it was 
effective 

Have/have 
used but do 

not think it is 
effective No/never used 

Do you think your children 
need support for assisting in 
adjusting teaching materials 
at present? 

Yes 4 0 18 22 
No 6 1 71 78 

Total 10 1 89 100 
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Table 4.4.3m: Children's needs for providing guidance to parents and children's current use in school 

 

Use of support services and their circumstances 

Total 

Have/have 
used and 

thought it was 
effective 

Have/have 
used but do 

not think it is 
effective No/never used 

Do you think your children 
need support for providing 
guidance to parents at 
present? 

Yes 2 2 18 22 
No 12 4 62 78 

Total 14 6 80 100 

 

Considering the type of SEN among 100 respondents’ children sample, children who had more than one special 

need category significantly had a higher participation rate in exam adjustment than others (p=0.031, p<0.05). 

(Table 4.4.3n) 

Table 4.4.3n: Analysis of the background of respondents’ children who use the support of exam 
adjustment 

 

Children's current use of examination adjustment 
services and their circumstances 

Total 

Have/have 
used and 

thought it was 
effective 

Have/have 
used but do 

not think it is 
effective No/never used 

The type of SEN: ASD 0 0 19 19 
AD/ HD 2 0 19 21 
SpLD 6 0 25 31 
More than one 
learning 
difficulties 

9 0 20 29 

Total 17 0 83 100 
 

Chi-Square Tests 

 Value df 

Asymptotic 
Significance (2-

sided) 
Pearson Chi-Square 8.893a 3 .031 
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Likelihood Ratio 11.582 3 .009 
Linear-by-Linear Association 8.780 1 .003 

N of Valid Cases 100   
a. 3 cells (37.5%) have expected count less than 5. The minimum expected count is 3.23. 

 

Considering the type of SEN among 100 respondents’ children sample, children who had ASD and children 

who had more than one special need category significantly had a higher participation rate in the emotional 

training group than others (p<0.001). However, more than half of children with complex SEN think the 

emotional training group is not efficient. (Table 4.4.3o) 

Table 4.4.3o: Analysis of the background of respondents’ children who use the support of 
emotional training group 

 

Children's current use of emotional training group 
services and their circumstances 

Total 

Have/have 
used and 

thought it was 
effective 

Have/have 
used but do 

not think it is 
effective No/never used 

The type of SEN: ASD 12 2 5 19 
AD/ HD 3 1 17 21 
SpLD 7 2 22 31 
More than one 
learning 
difficulties 

7 8 14 29 

Total 29 13 58 100 
 

Chi-Square Tests 

 Value df 

Asymptotic 
Significance (2-

sided) 
Pearson Chi-Square 23.411a 6 <.001 
Likelihood Ratio 21.916 6 .001 
Linear-by-Linear Association 2.654 1 .103 

N of Valid Cases 100   
a. 4 cells (33.3%) have expected count less than 5. The minimum expected count is 2.47. 
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It found that children who study primary 3-4 significantly had a higher participation rate in the support of 

environmental adjustment than others and thought it was effective (p=0.015, p<0.05). (Table 4.4.3p) 

Table 4.4.3p: Analysis of the age of respondents’ children who use the support of environmental 
adjustment  

 

Children's current use of environmental adjustment and their 
circumstances 

Total Missing 

Have/have 
used and 
thought it 

was effective 

Have/have 
used but do 

not think it is 
effective 

No/never 
used 

Children's 
school 
grade: 
 

Primary 1-2 0 30 1 12 43 
Primary 3-4 2 30 0 9 41 
Primary 5-6 0 5 0 11 16 

Total 2 65 1 32 100 
 

Chi-Square Tests 

 Value df 
Asymptotic 

Significance (2-sided) 
Pearson Chi-Square 15.851a 6 .015 
Likelihood Ratio 16.037 6 .014 
Linear-by-Linear Association 4.115 1 .042 

N of Valid Cases 100   
a. 6 cells (50.0%) have expected count less than 5. The minimum expected count is .16. 

 

It found that children who study primary 3-4 significantly had not used/ never used the support of arranging 

peer support than others (<0.001). (Table 4.4.3q) 

Table 4.4.3q: Analysis of the age of respondents’ children who use the support of arranging peer 
support 

 

Children's current use of arranging peer support and their 
circumstances 

Total Missing 

Have/have 
used and 
thought it 

was effective 

Have/have 
used but do 

not think it is 
effective 

No/never 
used 
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Children's 
school 
grade: 

Primary 1-2 0 16 2 25 43 
Primary 3-4 0 10 0 31 41 
Primary 5-6 1 7 4 4 16 

Total 1 33 6 60 100 
 

Chi-Square Tests 

 Value df 
Asymptotic 

Significance (2-sided) 
Pearson Chi-Square 24.136a 6 <.001 
Likelihood Ratio 21.565 6 .001 
Linear-by-Linear Association 1.109 1 .292 

N of Valid Cases 100   
a. 6 cells (50.0%) have expected count less than 5. The minimum expected count is .16. 

 

73% of the respondents believed insufficient support services (such as insufficient training times, short service 

hours, etc.) are the reasons why current school support services for children with SEN are not effective. Second 

is the belief that support services are less targeted, which accounted for 52%, the insufficient number of support 

teachers in schools (32%), insufficient communication between schools and parents (27%), and insufficient 

knowledge of SEN among teachers (26%), etc. Only 7% of respondents thought school support services for 

SEN children are effective. (Figure 4.4.3r) 

 
Figure 4.4.3r: Reasons why schools are not effective in providing SEN support services 
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4.5  The situation of parental care of SEN children and school support 

4.5.1 The Respondents' concerns about caring for children 

Questions about homework and reviewing for dictation/quizzes/exams were the most frequent concerns of 

respondents, accounting for 71% and 65% respectively. Followed by children's emotional problems (58%), 

children's social problems (46%), children's behaviour problems (44%), and their emotional problems (30%). 

Finally, there is pressure from the outside world, including complaints from teachers, gossip from neighbours, 

etc. (Figure 4.5.1) 

Figure 4.5.1: Respondents' concerns about caring for children 

 

4.5.2 Views on support when respondents face the difficulties in dealing with children's academic, 

social, behavioural and emotional problem 

Among the 100 respondents, 70% the respondents will find a teacher to help when they meet difficulties in 

dealing with children’s academic, social, behavioural and emotional problems, which is the people most 

parents will seek. Only about half of respondents thought the teacher was useful, while half thought it was 

ineffective. (Table 4.5.2a) Followed by school social worker, which accounts for 62% and most of them 

72 
v
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thought it was effective (51%). (Table 4.5.2b) More than half of respondents would seek help from a social 

worker at a community centre/family service centre or will seek online/book knowledge for help, which 

accounts for 54% and 57% respectively, and most of them (more than 90%) found it effective. (Table 4.5.2c 

& Table 4.5.2d) 

Table 4.5.2a: Views on teacher support when respondents face the difficulties 

 Frequency Percent Cumulative Percent 
Valid Missing data 1 1.0 1.0 

Have/have used and 
thought it was 
effective 

15 15.0 16.0 

Have/have used but 
do not think it is 
effective 

10 10.0 26.0 

No/never used 74 74.0 100.0 
Total 100 100.0  

 
Table 4.5.2b: Views on school social worker support when respondents face the difficulties 

 Frequency Percent Cumulative Percent 
Valid Missing data 2 2.0 2.0 

Have/have used 
and thought it was 
effective 

51 51.0 53.0 

Have/have used but 
do not think it is 
effective 

11 11.0 64.0 

No/never used 36 36.0 100.0 
Total 100 100.0  
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Table 4.5.2c: Views on social worker at a community center/family service center support when 
respondents face the difficulties 

 Frequency Percent Cumulative Percent 
Valid Missing data 1 1.0 1.0 

Have/have used and 
thought it was 
effective 

49 49.0 50.0 

Have/have used but 
do not think it is 
effective 

5 5.0 55.0 

No/never used 45 45.0 100.0 
Total 100 100.0  

 
Table 4.5.2d: Views on seeking online/book knowledge for help when respondents face the 
difficulties 

 Frequency Percent Cumulative Percent 
Valid Missing data 2 2.0 2.0 

Have/have used and 
thought it was 
effective 

48 48.0 50.0 

Have/have used but 
do not think it is 
effective 

9 9.0 59.0 

No/never used 41 41.0 100.0 
Total 100 100.0  

 

Most of the respondents would not seek help from SENCO, accounting for 74%, and only some of those 

who would do so thought it was effective. (Table 4.5.2e) 

More than half of the respondents would not seek help from other parents, family members or private 

tutoring/interest class teachers, accounting for 64%, 58%, and 56% respectively, but some of those who would 

seek help from their families believed that family help was effective. Most of the people who will find other 

parents or private tutoring/interest class teachers think those can effectively help them solve their difficulties. 

(Table 4.5.2f & Table 4.5.2g & Table 4.5.2h) 
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Table 4.5.2e: Views on SENCO support for help when respondents face the difficulties 

 Frequency Percent Cumulative Percent 
Valid Missing data 1 1.0 1.0 

Have/have used and 
thought it was 
effective 

15 15.0 16.0 

Have/have used but 
do not think it is 
effective 

10 10.0 26.0 

No/never used 74 74.0 100.0 
Total 100 100.0  

 

Table 4.5.2f: Views on seeking other parents support for help when respondents face the 
difficulties 

 Frequency Percent Cumulative Percent 

Valid Missing data 1 1.0 1.0 
Have/have used and 
thought it was 
effective 

29 29.0 30.0 

Have/have used but 
do not think it is 
effective 

6 6.0 36.0 

No/never used 64 64.0 100.0 

Total 100 100.0  
 

Table 4.5.2g: Views on family support for help when respondents face the difficulties 

 Frequency Percent Cumulative Percent 
Valid Missing data 2 2.0 2.0 

Have/have used and 
thought it was effective 

27 27.0 29.0 

Have/have used but do 
not think it is effective 

13 13.0 42.0 

No/never used 58 58.0 100.0 
Total 100 100.0  
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Table 4.5.2h: Views on private tutoring/interest class teachers support for help when respondents 
face the difficulties 

 Frequency Percent Cumulative Percent 
Valid Missing data 1 1.0 1.0 

Have/have used and 
thought it was effective 

35 35.0 36.0 

Have/have used but do 
not think it is effective 

8 8.0 44.0 

No/never used 56 56.0 100.0 
Total 100 100.0  

However, there was no significant difference between views on support when respondents face difficulties in 

dealing with children's problems and children’s SEN type.  

4.5.3 Views on communication between respondents and school 

More than 70% of respondents believe that the communication between parents and schools on supporting 

children with SEN is insufficient or very insufficient. (Figure 4.5.3a) The main reason why parents do not take 

the initiative to communicate with the school is that they think teachers/social workers/ SENCO are busy with 

their work, they are afraid of being disturbed, and they think they look for teachers/school social 

workers/SENCO too often that will make their children have unfriendly treatment. 50% and 41% respectively. 

After that, 34% of the respondents believed that the school's ability to help was very low/failed to help, so they 

did not take the initiative to communicate with the school. (Figure 4.5.3b)  

However, there was no significant difference between the respondents and school's communication and 

children’s SEN type. Also, the reasons for parents not taking the initiative to communicate with the school 

and children’s SEN types were no significant difference. 
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Figure 4.5.3a: Perspectives on whether parent-school communication is sufficient 

 
Figure 4.5.3b: Reasons why parents do not take the initiative to communicate with the school 

 

 

4.6  Suggestions on how the Government and schools can strengthen the implementation 

of support services for SEN primary school students and their carers 

More respondents believe that the school regularly report (for example, every six months) to the parent about 

children receive SEN support services to parents orally or providing a brief report to parents can strengthen 

the current school's support for SEN and parents, accounting for 73% and 66% respectively. (Figure 4.6) 

Nearly half of the respondents believed that “the Education Bureau should strictly require all school teachers 

to take courses/training related to SEN support” (55%), "the Social Welfare Department's "Subsidized Pre-

school Rehabilitation Services", "Learning and Training Grants for Children Waiting for Subsidized Pre-

school Rehabilitation Services" and "On-School Pre-school Rehabilitation Services Pilot Scheme" were 

extended to school age Children” (54%),“The Education Bureau should distribute a simple notice to parents 
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of students every school year to inform students of the support level and the level of support they are in.”(52%), 

“The Education Bureau should formulate guidelines to list the services corresponding to different support 

levels of the “Learning Support Grant” according to the type of SEN” (49%),  “Schools will sign relevant 

documents with parents before providing SEN support services to students, such as circulars, etc.” (47%) and 

“Education Bureau It should be monitored whether schools submit annual SEN support reports for parents of 

SEN students"(46%), which can help strengthen the government and schools' implementation of SEN support 

services for primary school students and their carers. (Figure 4.6) 

However, the recommendations on the integrated educational policy and school of parents (respondents) and 

children’s SEN types were no significant difference. 

 

Figure 4.6: Views on the government and schools can strengthen the implementation of SEN support 
services for primary school students and their carers  
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CHAPTER FIVE: Discussion 

– Contribution of the study 

SENCO's role is not fulfilled at school which affects SEN support services 

Although the EDB has stipulated that SENCO are responsible for leading the Student Support Team to assist 

the principal and vice-principal in planning, coordinating and promoting the "whole school participation" 

model of inclusive education (Education Bureau, 2020), according to the results of this questionnaire survey, 

social workers are the first ones to contact parents about the situation of SEN children more often than SENCO 

in the early stage of school enrollment. Also, above half of the respondents don't know who the school SENCO 

is and most of the respondents don’t know the job duties of the school SENCO. This can explain why most of 

the respondents would not seek help from SENCO. It reflects that most of the SENCO is not successful in 

planning, implementing and reviewing support for students with SEN in school. This may be related to the 

previously mentioned uneven workload of SENCOs in each school and the fact that there are SENCO who 

have not yet completed their special education training or obtained their equivalent. 

 

Insufficient transparency of support services provided by schools 

It is worrisome that few parents know about SEN support services implemented by the school in the "three-

tier support model" clearly and their child belongs to which support level in school. This is related to the 

school's failure to maintain adequate communication with parents regarding SEN support with their children 

at school. It is because more than 70% of respondents believe that the communication between parents and 

schools on supporting children with SEN is insufficient or very insufficient. The reason for the lack of 
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communication can be attributed to the school's impression of a lack of openness and confidence in SEN 

support to parents 

The previously mentioned literature shows that a lack of transparency of support services can affect and 

reduces parents' confidence in school-based SEN support and can easily make parents feel lost and powerless, 

and it may have catastrophic consequences, such as causing mental illness (Wong, Chen, 2018). 

 

The inefficiency of support services provided by schools 

According to the results of the questionnaire survey, over half of the respondents indicated that they did 

not/have not used the needed support services at school. It shows that the current support service for SEN 

children in school did not respond to the needs of SEN children. The reason for this phenomenon because the 

EDBs guidelines have not touched on the corresponding support services that schools need to provide for 

students of different SEN categories, and the services provided by schools do not need to specifically target 

SEN children of a certain category (Ng, 2018). When the school does not familiar with the knowledge of SEN 

or school policy does not focus on the development of SEN services, it will cause the problem of the 

inefficiency of support services easily. 

Furthermore, the main reasons why parents think that the current support services provided by schools to SEN 

children are ineffective are consistent with the above-mentioned situations. In addition to the lack of targeted 

and transparent support services and insufficient communication between parents and schools, special 

attention should be paid to support services that are not sustainable. Because of the absence of clear guidance 

and supervision from the Education Bureau, there are many uncertainties in the number and quality of schools 

supporting SEN students (Wong, Chan, 2018). 
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Different SEN children have different needs for SEN support in school 

According to the survey results, children with autism and multiple learning difficulties are more likely to have 

problems with making friends than children with ADHD and SpLD. It is not surprising that children with ASD 

have particular difficulty making friends because they cannot read the mind, regulate emotions, express and 

socially interact with people (Heep Hong society, 2021). However, it is surprising that children with multiple 

learning difficulties have similar difficulties. Therefore, they also received more support from emotional 

training groups at school than others, in addition, they are more likely to receive exam-adaptive support than 

others. 

In addition, there are many children with multiple learning difficulties and children with SpLD who have 

higher needs for learning assistance and social work assistance. It is because they have significant difficulties 

in learning, which will make it difficult for them to keep up with school progress and academic requirements, 

and thus more likely to have emotional problems that require social workers to follow up (Heep Hong Society, 

2011). 

Children with multiple learning difficulties are more likely to need the service of OT training and EP meeting 

regularly. It shows that they need more personal guidance to help them develop their abilities in self-care, play 

or study (Heep Hong Society, 2011). 

 

These survey results reflect those children with multiple learning difficulties typically face more problems 

than other children with one learning difficulty. Children with special learning disabilities and multiple 

learning difficulties are more in demand of support services in school.  
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- Implication to social work practice  

Based on the expectations of parents, the support services provided by the school, and the difference in the 

level of help provided to them, it is easy for parents to develop a hostile relationship with the school. Social 

workers can comprehensively assess the growth needs and plans of SEN children in the role of case managers; 

they can also ensure the connection between services, so that parents and teachers can master the training 

process and support methods of SEN students, and promote a good communication bridge (Anonymous, 2018). 

 

- Limitation of the study 

Most of the respondents in this research did not know which tier of the three-tier support model their children 

belonged to at school, so it was difficult to see the relationship between the respondents' use of services and 

the three-tier support mode. Also, this questionnaire only looked at the effectiveness of services from the 

perspective of parents and did not comment on the performance of children after receiving support services 

from the other angles, such as the perspective of social workers or teachers, so the results of service 

effectiveness were limited. 

The limitation in convivence and snowball sampling methods might lead to bias or inaccuracy in the findings. 

A researcher found people she knew because of the working place and invited friends to invite the potential 

target to complete the questionnaires. This means a researcher might only be able to reach out to a small group 

of people and cannot gather any information about an entire group of people. 

Also, it can only collect data through the online format because it is affected by the Covid-19. This does not 

allow immediate follow-up of questions that arise when respondents fill out the questionnaire. In addition, the 
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respondents will give up in the process of filling out the questionnaire and it is difficult to follow up, and it is 

relatively difficult to find a specified number of respondents to help complete the questionnaire. 

 

CHAPTER SIX: Conclusion and Recommendations 

The suggestions for the improvement of the current Hong Kong’s integrated education system to SEN 

primary and its future development 

The results of the questionnaire survey showed that parents attached great importance to the transparency of 

school support services, and they hoped that schools would let parents know the progress and situation of their 

children's support in schools through oral presentations or written reports. Therefore, it is helpful for the 

Education Bureau to clearly state the requirement for schools to explain the progress of children to their parents. 

In addition, in most foreign policies, parents are seen as important partners in supporting children with SEN. 

Taking the United Kingdom as an example, before implementing every support related to children's SEN, the 

relevant parties must first consult the parents and understand their wishes. This is quite different from the fact 

that Hong Kong's SEN policy focuses on children, the school has insufficient communication with parents, 

the school's support services do not meet parents' expectations, and the support for parents' pressure, emotions, 

and child discipline is insufficient (Wong, So & Chan, 2018). Therefore, this is a worthy reference for Hong 

Kong's SEN child support policy to make intervention services more effective. 

 

Because different types of SEN children have different needs for support, however, assigning which tier of 

“the 3-tier Intervention model" to the corresponding support services according to the severity of the diagnosis 

of the child. Therefore, the support that each child needs is unique and should be given on a child-by-child 
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basis, not a generalization. The service should also be given referring to the type of diagnosis of the child is 

better. Referring to the support policy for children with SEN in the UK, a comprehensive growth progress 

assessment will be carried out for students to track their needs, and the school must also conduct annual 

assessments on the progress of students (So & Chan, 2018). Hong Kong can refer to this practice and refer to 

the current pre-school rehabilitation services that provide each child with an IEP every year. The content and 

intensity of support services can be determined according to the content of the IEP, not only "third tier" 

students can use this service format. 

 

In addition, if the EDB can provide schools with clear instructions or regulations on what services to provide 

for different types of SEN children, the problem of insufficient targeted support services at present can be 

improved. 

 

Recommendations about the future research area 

Because most of the respondents do not know which tier of the three-tier support model their children receive 

at school, it is recommended to find respondents who know which tier of support their children belong to for 

research, so as to have a more comprehensive and in-depth understanding of the service effectiveness under 

the current three-tier support model. 

 

With regard to the previous recommendations on the EDB and the policy for integrated education, if the EDB 

will refer to the recommendations in the future to implement IEP for each SEN primary school student enrolled 

in government-funded programs, it is believed that a pilot program will be conducted first to test the 
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effectiveness. It is recommended to study the effectiveness of the plan and compare it with the services of the 

current three-tier support model. This can be adjusted according to the research content when the service is 

fully implemented. 

 

A conclusion about the study 

To conclude, the current “The 3-tier Intervention Model” in primary schools has not met the SEN students’ 

and their parents' needs after increasing resources because of insufficient guidance to Integrated Education 

from the Education Bureau. It has been 14 years since the “Operation Guide on the Whole School Approach 

to Integrated Education” was launched in 2008. With the increasing number and complexity of children in 

SEN, the content of the guidelines should be reviewed and adjusted according to the current situation, not just 

by adding resources without providing substantive guidance to schools. 
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